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Abstract

Music offers an excellent atmosphere and createyable environment in the
classroom, facilitating the second language adimsprocess. Thus, this document is a
report of research project carried out with a grotipoung students in eighth grade in a
public school in Bogot4, D.C. Colombia. The ohbjeetvas to observe the effects of
music in EFL teaching and its results in pronuncratind motivation. This research
shows how music can be used as pedagogical tdolywiinger’s learning process,

because of its versatility and multiple uses indlassroom.

Key Words: Motivation, Teaching/learning Strategy, MemoriziMyltiple intelligences.



Introduction

Second Language Learning is a complex processnvalives internal and external
factors in students. The success or failure afttieay/learning depends on a good
integration between these two aspects. Accordinpuglas Brown, (2000) internal
factors refer to psychological aspects such asseliidence, self-esteem, anxiety and
motivation. External factors refer to classroomigmment, teaching methodology and

teaching strategies, among others.

It is at this point, where music plays an importaé in EFL learning. Music as an
external factor, might have a very strong influeandanguage acquisition because it is
one of the most common and preferred activitiepdayple of all ages. The fondness
students may have towards it facilitates the teaglgarning process because students

learn more easily through enjoyable activities pledsant classroom environment.

This document attempts to report the research grdgveloped with a mixed
group of young students in eighth grade at Colslibdias Mercedes high school in
Bogot4, D.C., Colombia. The current research ptdjas been carried out under the
guidelines of the Universidad de San Buenaventeda 8ogota, as a requirement to obtain

the undergraduate title as an English teachdrelttngs to the line of research of the



School of Education namdksafios contemporaneos en la ensefianza aprendizaje

lenguas extranjeras.

First of all, the problematic situation as wellths reasons why this project was
worth carried out will be described. Then, somethtcal constructs will be referenced as
support to this study. Then the way in which tieisearch project was designed will be
described, followed by the instructional desigmider to delineate the procedures for data
collection. Finally, the findings, interpretatioasd conclusions of this research project

will be reported.



LISTENING TO MUSIC AS A STRATEGY TO IMPROVE PRONUNETION
AND DEVELOP EFL LISTENING SKILLS IN STUDENTS OF EIBTH GRADE AT

COLSUBSIDIO LAS MERCEDES PUBLIC SCHOOL.

1. Statement of the problem

During the last year working with adolescents &sacticum Teacher in the
Colsubsidio Las Mercedes IED School, | noticed thgtstudents of eighth grade in Basic
English level proficiency shows some faults in pnociation. From the first class | could
observe that for them it is complicated to pron@uwords such as: You, good, thanks,
meet, afternoon, name, are, evening and many o#heza after several repetitions the
failures still continus. At the same time, they have told me the diffiesl they have to
understand English words that other people sayfamtiat reason they cannot answer the
questions easily, nor keep conversation in Englishen, it was clear for me that they also
have problems in listening skill. In fact, asking students for what would be their most
difficult aspect in their English learning procesgst of them, answered listening and
pronunciation skills. Wondering for an appropristeategy that can be used by me as a
teacher in order to improve listening and pronuimaneskills in this group of teenagers,
and taking into account the fondness for the miligitthey have, | decided to carry up a
research project in which | can show how thorougktaof exercises mediated by listening

to music the students can improve their listenind pronunciation skills.



For developing this research project, | have tadetheoretical sources three
hypotheses from Krashen’s (1983) Theory, whichnigut, affective filter and self-
monitor. Those theories are strongly linked to &@Hfef the music in the classroom
environment, and the way that music exposes thiade#o the authentic users of the

language. At the same time, how important the &ffedilter is, in the learning process.

In some informal conversations held with teachegarding their opinion about
using music in EFL teaching , they agreed on seiéiag one of the most effective
activities in order to enhance listening and pramation skills, because both children and
teenagers learn throughout enjoyable activitigs,dpinion confirmed what said by
Douglas Brown (1991), he pointed out that learaeesintrinsically more interested and
motivated to acquire the target language oncedevehnxiety and stress decrease. Using
music the learning process is meaningful and agidtarthermore, English music fosters
the autonomous learning because learners can geweloy kinds of tasks and free
practices with music outside of the classroom. okdimg to Gebhard (1996), Music as
authentic listening material, gives to learnersdpportunity to be exposed to the language

target in a real way rather than texts books peréordialogs.

In the next section, the reasons why this projexg worth carrying out are given,



2. Justification

The current research was born from my interesingb EFL teaching strategy in
which the students of seventh and eighth grad@uotdubsidio Las Mercedes School
enhance the pronunciation and listening skillghls field, I have found that music can be
this strategy, given its versatility and extendsdauin listening and pronunciation, and
many other linguistics aspects in English teaclpragess. Throughout my own experience
| have noticed that teenagers have some speciaghéss for listening to music; it is
because they feel identified with its lyrics, rhyt, tones and famous singers. In addition
music offers an excellent classroom environmerdtorg an appropriate atmosphere that

motivates the EFL learners.

Many studies as about the use of music in the ilegprocess of a language have
demonstrated that music is a tool to help learpimgess and developing language
abilities as well as grammar a vocabulary. Sonthede studies as the one developed by
Medina (1991) cited by Medina (2002) whose restdis be seen the improvements in
vocabulary and spelling. Other researchers as Betk,; Tipton, Juanita E; et al (1991)
have made important findings in literacy processughout music in EFL classroom,
after reading the lyrics of a song and writing aligulearner enhance the mental process
and creativity for reading and writing. On theathand, taking into account the influence
that music has on pronunciation and listening sikérez (2009) cited by Morales (2007)

highlights "While listening to a song we can relad lyrics and clarify pronunciation



issues, we can sing and practice speaking and pecation skills, and we can write

opinions or answer questions about our understgnafithe songs". (Morales, 2007: 163).

The current research represents a challenge fasnseudent and researcher,
because | have never teach EFL to adolescents; theagh, my good feeling and
willingness to teach to a group of people whichaaked by many teachers the problem
guys is the vehicle that move me to work on thainly hope this research can offer some
strategies applicable in the classroom and heliptibone way for students can enhance
their pronunciation and listening throughout atiiéd that they really enjoy such as
listening to music. Besides, from the of result$hid research project, the English
Department of Colsubsidio Las Mercedes IED, coedetbp a syllabus based on music
activities, focused on motivating to the studemts enprove the language skills. For me
as student researcher, the results of currentaneseiill allow to me to find in the music a
tool that can help to students to develop listering pronunciation skills among others,

while they enjoy the classroom activities.

Taking into account the reasons to carry out gégarch, and the studies developed
by others researcher in this field, the followirgton will state the research questions,

and objective emerged from this study.



3. Research Questions:

Main question:
1. What effect does the use of music as a pedagagjiedaégy haven young learners’

pronunciation and listening skills?

Related question:
2. How is the use of music and students’ motivatidatesl when working on their L2

development of listening and pronunciation skills?

4. Research Aim:

This research project aims to contribute to de#t Wie student’s struggle
for enhancing pronunciation and listening skillspugh the use of listening to

music in the English classroom.

5. Research objectives:

1. To describe the ways in which music may contriliatdhe development of

listening and pronunciation skills by using musscagpedagogical tool.

2. To describe what the students perceptions towaelsge of music in their

language learning process are.
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In the next section, a theoretical discussion dsagea short description of the constructs
that theoretically support this research projeatiSus: The SLA process, Motivation in
EFL classroom, the multiple intelligences, musi@aathentic material, and, teaching

listening and pronunciation.
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6. Literature Review

The Second Language Acquisition Process:

This research project have its fundaments in Knagh®82), who based his theory
in five hypotheses of which | have taken threehefitnost relevant for this research. First
one, Input Theory in SLA; Krashen (1982) pointed thatwhen the learner is longer
exposed to the target language, its acquisitiammsinent. Listening to music is an
activity in which the learners are hardly exposethis input, because they can center the
hearing sense in English songs, so this input @irgggleep in the brain in order to be
processed, additionally they can have an excedl@mple of proficient language speaker, it
is because the majority of Anglo singers are napeakers. This is important in this
research, because students can hear the prononaidtine words with American or
British accent, what closer to the real conteAnother important point to highlight is the
Comprehensible Input hypothesis that Krashen (128pClaims.

“We acquire, in other words, only when we undemdtimguage that contains structure that is "aIttyond"
where we are now. How is this possible? How camumderstand language that contains structures thétawe not yet
acquired? The answer to this apparent paradoxaisitte use more than our linguistic competence ljp ie understand.

We also use context, our knowledge of the world,extra-linguistic information to help us understdanguage

directed at us.”

In other words, FLA process implies the needegite relevant materials that
being one step beyond of current level of proficierAccording to this, the music is a

suitable material because it contains both comnativee and linguistic aspects of a
12



language that can be taken directly from qualified native speakers. The improvements
in listening and pronunciation among others cap\ndenced after many practices

listening to music.

The second hypothesis that supports this reséatbkeSelf Monitor.This
hypothesis says that being aware of your own méstalk a starting point for the learners,
doing a reflection about their own process of &itjan of L2 (Krashen 1982).Through
listening to music, the learner can be conscioasitiheir own mistakes in pronunciation
and listening, so that they can correct them. Meoee, while the learners are listening to
music, they can focus their attention in the lamgguiarget and they can concentrate hardly,
identifying patterns and rules in pronunciation amaking corrections. For the current
research project, the Monitor Model developed bgdken, can be applied because it is
centered in EFL learning process in younger andted®ther studies such as developed

by Selinker (1981); Rubin (1987) conceive the Monitg as learning strategy.

The third hypothesis is th&ffective filterwhich state: “A number of affective
variables play a facilitative role in second langgiacquisition’(Krashen, 1982:130)
According to this hypothesithesevariables include: motivation, self-confidence and
anxiety Dr. Krashen asserts that learners with high motivaseif;confidence, a good
self-image, and a low level of anxiety are bettgripped for success in second language
acquisition. The use of music in SLA classroom $tasng influence in those above
variables. It have been demonstrated that nmalkes a huge influence in learning

process, because it gives to the EFL learner mda®ed environment in the classroom,
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and help to them overcome their fears and inseesiriand reduce the levels of anxiety and
stress, and the process of learning is enjoyaideadiding. On the other hand, the second
language learning process entails other importanéble such as classroom environment,
which is an essential factor at the time of creptirpleasant atmosphere in the classroom.
Many teaching experiences in using music duringliEmglassroom show us how this tool
helps the students feel better, because they arected with the same language with the
teacher. e.g.: Brock (1991) in his artitleing Music as a second languagj@ws how
through the use of music in his literature class ghoup of adolescents felt comfortable
because the music closed the distance betweerdh@sstudents. Most of us can benefit
from closing the gap between ourselves and ouresitisdlhe common language of music
can bridge the chasm and lead to improved commtiaitén both directions”(Brock,

1991: 72) Similarly, the article Words and Musidhe English Classroomritten by

Cox, Beth; Tipton, Juanita E; et al (199]19in the teaching experiences of fifteen English
teacher who included music in their classroom #at&/in order to develop different
abilities, such as, reading, witting, creativigtistic culture, etc. All of them agreed with
the positive changed from the boring environmenisatated working for an integrative,

collaborative and cooperative learning throughuse of music in their lessons.

The Multiple Intelligences Theory applied to SLA Piocess:

The SLA process implies not only mental procegsabso psychological

aspects, which have been object of study for sévesaarchers. For example, in the field

14



of Psychology there is an important findings magéh. Howard Gardner (1983), and his
Multiple Intelligences Theory; which claims thak péople’s brain has the capability to
develop eight different intelligences, thus: Musispatial, logical, linguistic (verbal)
logical-mathematical, bodily-kinesthetic (movemeitjerpersonal (understanding others)
and intrapersonal (understanding self) and nasir@bserving and understanding natural
and human-made patterns and systems). Additiotatlyat, Gardner argues that it is
responsibility of the educational systems to crei@egies to potentiate these
intelligences. Connecting listening to music in SphMcess with his statements it is
necessary to talk about Musical Intelligenéecording to Howard Gardner, all of us have
different kinds of intelligences, and most of us davelop musical intelligence, related to
that, Gardner (1983 p. 56) pointed out:

“Human’ beings intelligence is classified in eigiategories, one of those is the Musical Intelligenvehere the

learner can often use songs or rhythms to learmardorize information and may work better with neysliaying in the

background.”

The use of the Music in the classroom helps to ldgvine Musical intelligence,
because unconsciously the knowledge is going antive human brain, increasing the
capacity of memorizing words, expressions and gratizal rules in English language. In
addition, music helps the learner to improve thenpnciation doing use of the
phonological concepts such as: intonation, stredstaythm. In last decade, music has
been gaining ground in the educational field; msiuglies about the use of music in
learning process have been developed, specifitef. A. For instance, for developing

vocabulary and rote memorization Medina (1991) tbtivat using songs the amount of
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vocabulary was more than listening told storiesnil&@rly, the combination between songs
and illustrations resulted in greater vocabulayuared rather than told story and

illustrated.

Motivation and SLA

Another important point in the psychological diragm of SLA in this
project is related to Motivation. According to Dyas Brown (2000) Motivation refers to
of “One’s impetus to learn” (p75), for him this aspit is one of the most important
variables that can make the Second Language Leppnatess either a success or a
failure. Supporting this idea we have researcheb as (Robert Gardner & Wallace
Lambert 1972) they distinguish motivation in twdfelient orientation which are:
Integrative (the aim to learn a L2 for social amttuwral purposes), and instrumental, (the
aim to learn a SL is educational, to obtain a ttetion, educational or academic
purpose), both orientation are associated with bigw level motivation. From a
Behaviorist point of view, there are two differdotms of motivation, Intrinsic and
Extrinsic, both designates a continuum of possiediof intensity of feeling or drive,
ranging from deeply internal, self generated rewaodstrong, externally administered
rewards from beyond oneself. Brown (2001 p75) d=fiNotivation as “The impetus or
intensity to learn a SL determine the high or lewdl of motivation at the same time this
motivation depends on the aim for which that largues learned (p75). Whatever the

purpose for which we study a second language, etiiv is essential to the achievement

16



of objectives. In the field of SLA Classroom, DétagyBrown (2000) says that it is
necessary to take into account the importanceaoéase the intrinsic motivation
throughout the use of techniques that let the &rancrease their self confidence, and
develops their own personal autonomy and critici@king in order to achieve success in
L2 learning process. Teachers need to developa sechniques intrinsically motivating,
these techniques must be positive and enthusiédgtiof affective strategies. It is here
where the music plays an important role listenmgiusic, create a good relationship with
learners, and create a pleasant, enjoyable ancecetdassroom atmosphere. Music rises
up the level of motivation because it enhancegthetions and feelings of the learners.
This aspect can be evidence in the research prageeioped by Aubrey, (2007)

with a group of Latino children in elementary schaoloe results from her studies
demonstrate that music helps young students imgraieoral language skills by
providing a risk free environment to practice Eslgliand improving their social skill. In
addition, the study reveals the positive perceptinat parents and teachers have about the

role that music play in motivating, improving setinfidence.

Learning/Teaching Strategies:

The third construct for this research is Seldoanguage Learning
Strategies. For O’'Malley & Chamot (1990) learnitigaegies can be classified in three
main categories, thu§ognitive(Repetition, Resourcing, and Translatidigtacognitive

(Self-monitoring, Directed Attention, selectiveaattion, Delayed Production) aacio
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Affective(cooperation and question for clarification). Musan be included as cognitive
learning strategy because this is helpful to dgvedemory skill through exercises of
repetition. On the other hand, Rubin (1987) cfpdke learning strategies as cognitive
strategies, where memory and monitoring are indu@ford (1999) distinguish two
types of strategies, indirect and indirect, whaemory skills belongs to the direct
strategies, while monitoring and affective straésddelong to the indirect strategies. In
terms of strategy-based instruction (SBI) this tyedaims that we have seek for making
the language classroom an effective environmenefoning. (Mc Donough 1999). In
this field, we can find one of the most useful melawf SBI developed by Rebecca
Oxford’s (1999) in which we can observe that indirgtrategies such as Affective
Strategies (lowering your anxiety, encourage yelfiend taking your emotional
temperature), are directly linked with the usemisic in EFL classroom. It can be

observed in

The age is a learner variable in SLT, Brown (198%plains that it is not the same
to teach infants, adults or teenagers, each tpggmilation has specific characteristics;
therefore, the teaching strategies must be perfiane focused according to these
characteristics. Because of the current reseaashcarried out with a group of teenagers
of high school between 13-15 years old, it is neassto describe the main characteristics
as well psychological as cognitive about this agdolescence is a stage, in which the
learner is passing to a process of transition fcbifdren to young adult; this is an age of
hard changes, as physical as mental, and wherageeare looking for their own identity.
According Erikson’s (1954) Psychosocial DevelopniEmtory, adolescence is stage No. 4

18



called Identity-crisis; children are exploring theidependence and developing a sense of
self. Early adolescence is a stage at which tkee g®up becomes increasingly important,
with conformity to peers at 11-13 years, adolescesyiort that they are far happier
spending time with similarly-aged peers as comp&rextiults (Costanzo & Shaw 1966).

In this research of self identity, teenagers fdehtified with specific type of music, a
famous singer, and follow particular way to dresake up, and talk, as this singer. Music
has special connection with teenagers becausprégents the way that they see the world

and life, their feelings and senses even the wayhich they perceive the love.

Jean Piaget’s (1969) Theory of Cognitive Developtaledistinguishes five
different stages of de cognitive development in &nsbeing, thus: Sensorimotor stage: —
the approximate age for this stage is 0-2 yeaeqf@rational stage: the approximate age
for this stage is 2—7 year§€pncrete-operational stage: The approximate agii®stage
is 7-11 years., Formal-Operational stage: the aqmate age for this stage is 11 years to
adult. Itis in this last stage in which the tegers are now able to use a more logical sense
when thinking and use them abstractly rather tlmantietely. In this sense, it is necessary
to follow some strategies to work on teaching pssosith this kind of population.
Douglas Brown (2000) suggests a set of consideratio take into account in teaching this
level. Among others we can find some which areatliyeconnected with listening to
music. 1. Varieties of sensory input are still ortant, but again, increasing capacities for
abstraction lessen the essential nature of appealiall five senses. 2. Factor surround

ego, self-image, and self esteem, are at theirggien Teen are ultrasensitive to how

19



others perceive their changing physical and ematiselves along with their mental
capacities. Brown (2000 p. 92) According to Zol2drney (2001) in the context of SLA
there is a Motivational Strategies in Classroomicivlare directly related with appropriate
teacher behavior, pleasant and supportive atmosphéne classroom, making learning
enjoyable and stimulating., enhancing the learrlariguage-related values and attitudes,
making the teacher materials relevant for learn®®&tney state that it is necessary to
generate, maintain and protect these strategiddalley & Chamot (1990) highlight the
importance of learning strategies to develop ldmgAsmemory skills, (cognitive
strategies), in this point, listening to music @ay important role, as storage vehicle of a
correct pronunciation. In the Articletsing Pop songkarry Linch (2010) asserts that
almost everyone loves music. “It is a part of aduage and life from before birth
onwards. As babies, we hear lullabies. As yountgicdn we play, sing and dance to a
myriad of nursery rhymes. As adolescents, we ansuwmed by the beat of popular music
artists worldwide. As adults, every form of advarig we hear, every special event we
experience, is in part, music”. Dubing & Olshtél®77) cited by Morales (2007) claims

“Pop, rock, and folk music is an idiom which is eated by broad span of young people.”

Music as Authentic material in SLA

Instructional materials are key piece in teachewgyting foreign language process.
There are two kinds of instructional materials e be distinguished, thus, created and
authentic. Created materials refer to those piiated no printed materials that have been

designed for instructional goals, such as: botditbooks, readers or worksheets, audio
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materials, videos, computer —based or readers.eitithmaterials are those that have not
been designed for pedagogical purposes, such agafhes, newspaper, radio, TV,
pictures, and music, but can be used for instroatigoals. In the Article Authentic VS.

Graded Material in Second Languag#dio Foppoli (2010) states:

“ Authentic materials, on the other hand, are rethénsense that they are not created for students

as the target audience but for native speakersobtieus advantage, of course, is that by usingemiic

materials you present students with actual everjalaguage, just as it appears in real’life

Many teachers nowadays have the tendency to ulserdic materials because it
contains authentic language and reflect real waridhe case of the music, it is
considered as authentic materials according tosABaique, & Mitchell (1996 p. 125)
because “it is not graded material, produced biveapeakers and for the users of that
language without modifications and for the purpofkelping English instructions”.
Taking into account that the majority of learner®ur country do not have contact with
native speakers, listening to music is an excellayt to be exposed to input of the English
language. The variety of activities that musieoff teacher can used songs to develop
literacy process, grammar and vocabulary, mematig s&and the most important in our
case improvements in listening and pronunciatidaiss In his ArticleUsing English
Videos And Music In EFL, ESL Classrogmssito Futonge (2010) claims: “This is
especially true of songs that develop a partidilame. Songs are also great for teaching
listening”. Other uses of music in field of listeg activities is mentioned by Cardenas
(2000) cited by Morales (2007) who pointed out thany kind of activities aimed to

improve listening skills can be boring and proglutthe learner a sense of frustrations
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and fears, therefore, music can helpful to redbisedonditions given its capacity of
entertainment and its authenticity. As authemtaterial, music provides cultural and
linguistic aspects which are necessary to incladée learning process of a foreign
language. For example in the lyrics students camexdualize some idiomatic expressions

and slangs own of a specific language.

Teaching listening and Pronunciation:

The last theoretical aspect for this researcklated with listening and
pronunciation. It has its roots in two generalragghes Intuitive-imitative approach and
Analytic-Linguistic approach. According to (Kely969) the first one has to do with the
learners’ abilities to listen and imitate the proastion of the words of the language
target. This approach is characterized becaudsedéarning process is carried out without
intervention of explicit information. On the otheand analytic linguistic approach uses
information and tools such as phonetic alphabetdaroti descriptions charts etc. In other
words the influence of explicit knowledge is presémis research project it has been
designed a set of activities under de influencéefntuitive —imitative approach.

Students have to listen carefully the songs inrat@enemorize the pronunciation, and
then they have to imitate the pronunciation givgrthe native or proficient speaker.
Related to the Method, listening and pronunciatome fromDirect Methods developed
in earlier ninth century. It is similar to the uiitive —imitative approach because the
learning process is carried out through intuitiod anitation, in which students have to
imitate a model. In the middle of twentieth cegttwo new approaches was developed,
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one in the United States called Audiolingualism atiter in Britain called Oral Approach.
In both Audiolingualism and Oral approach, the pragiation was the most important
aspect to teach. The Community Language leanvasyanother method developed in the
70’s, by Curran (1976) in which the instruction vi@sed on repetition from a proficient
model, in this case the teacher who plays theabt®unselor. In this method the
implementation of tapes recording is an important in the learning process. The current
research project takes some aspects of these appsoto develop cognitive skills, such as
memorizing and repetition. The use of tapes rangroh order to record their listening
improvements is very important, because throughgburce both teacher and learner can
verify the improvements in listening and of coupsenunciation. For that reason | will

take some aspects from these approaches.

In the next section, the nature of this researolept will be described, as well as a

brief definition of data collection instruments gmwcedures; the participants and setting

will be described also in this section.
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7. Research Design

Type of Research: Qualitative Action Research

All types of research have its own characteristiosording to its purposes,
and each researcher choice that best suited deyweotlits nature. In this sense, Action
research is defined as a form of collective seléflective inquiry undertaken by
participants in social situation in order to impeathe rationality and justice of their own
social or educational practices, as well as thatteustanding of these practices and the
situations in which this is carried out. Kemmins McTaggart. (1988:5) Taking into
account its reflective nature, this research ptojeave been developed under the main

characteristics of Qualitative Action Research

Action Research is a tool that teachers may uselte problems, to increase
teacher’s understanding of classroom teaching @arthing and o bring out improvement
in classroom practices, Baskerville R. (1999).idwwresearch helps the teacher to focus in
specific problematic situation, in this case ibaled me to implement alternative ways to
teach specifically with teenagers, and try to foedlagogical tools in order to enhance

pronunciation and listening skills, at the sameetbmdo reflection in aspects related with
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the EFL classroom environment and motivation inl#aeners. Because of those reasons

the teacher researcher has selected this typsedneh in the current project.

Settings:

Context: This action research was carried oat public school called Colsubsidio
Las Mercedes IED, Bogota D.C., Colombia. It isaled in the northwest part of the city.

It is an Educational Institution, which has 2.5@fi\ee students. The classes are held in two
times thus: From preschool to fifth elementarydgisain the morning, until first to

eleventh secondary grades in the afternoon. Aloogto its institutional educative

project (PEI) The mission of this institution is¢ducate citizens capable to contribute

with the productive sector of our country. Forttreason there are specific technical
emphases, in which the students can select in twdecuses their aptitudes and future
professional preferences. Following there is@tstharacterization of the

socioeconomics context that surrounded the placrevne school is setting.

Bogota, D.C. City is dividing in twenty big locatis, from north to south, and from
west and western, each location account with egertamber of public schools according
to the extended of people that living there. Tdeation in which the school is setting is
called Engativa and it is one of the biggest andentmowed locations of Bogot4, for that
reason it is necessary that public schools havgrbatest coverage possible.  The main
economic activity in Engativa is based on smallitess, informal employee, and micro
commerce. As a consequence, Engativa is a tovas@ueby economic problems. Lack of

employment, underemployment, and the informal amchpbrary work are the daily
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economic axes that characterize the industry andhadmpply equally to children, youth,
adults and seniors. this area is occupied largglgdmple who have lost their jobs, retired
people who cannot have enough money to themselagganance, youth unemployed and
insolvent companies or closed without the possybdif hosting the growing labor force
appears in the sector. Nevertheless, Engativa tewa of honesty and hardworking
people, full of wishes to study and improve theaialty life. The local Governments in
this area, have created polices oriented to achieeeprogress of this place in field of
safety, transportation, health and education. @&fbee, it is necessary to create public
schools such as Colsubsidio Las Mercedes, as pthnisgolices, to solve the impossibility

of the parents to pay for a private school forrtichildren.

Participants:

This research project was carried out with a groiugventy mixed students of
eighth graders of secondary, selected randomiyhé&ydaacher researcher. The participants
were composed by 7 women and 8 who were on avédragears old. They come from
low income social class. | chose this kind of dapan because in this age the young
people have special fondness for the Anglo musiaddition, there are part of special
English language supporting program, that schawelorganized on Saturdays, under a

frame of inter-institutional agreement with the Usisidad de San Buenaventura Bogota.
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Data Collection Procedures:

The research project data collection was carrigdrosix sessions. The survey was
implemented in the first session. In the other fsessions pedagogical exercises were
applied, and in the last session a final interweas conducted to close the data collection

procedures.

Instruments:

The current research was developed with the helpllofving instruments:
Survey, field notes, audio tapes recordings, vidges recording as complement of field

notes. and final interview.

The Survey It is one of the most common and universal instrumesbaial
sciences researches. It is about joint of questielased with a field or problem. Is a data
collection tool in which written questions are meted, that are to be answered by the
respondents in written form. Gathering all or gdrthe respondents in one place at one

time, giving oral or written instructions, and Ieg the respondents fill out the
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questionnaires; or hand-delivered questionnairesgpondents and collecting them later.

Latorre, (2003).

In this Action Research Project, In this Action Baxh Project, The Survey was
designed in Spanish because the English levelgieofty of the students was low, besides
the interest was on their opinions more than inghguage used to gave them, The
Survey was build with three kinds questions: Ogeestions, yes/no questions and
multiple choice, each one of them with the objextiy know about the fondness, kind and
frequency which the music is listened to by stugigintthe same way, the perception that
teenagers have about the use of music to learndbriglthe classroom. The survey was

applied to 20 young students in the first sesqiBae appendix No. 2)

Field Notes: According tokemmins and McTaggard, (1988) field notes

Contain more subjective and personal reflectiorsiaterpretations that relatively
formalize recordings of notes. This data colletims been institutionalized in social
research with qualitative and contextual study @aching practice. Kemmins and
McTaggard, (1988)

In the present Action Research Project the fieltesidielped me to register all
relevant aspects of the group such as attitude,ivatmn, behavior and main

characteristics and details for my research. Sigjlahese notes showed me different
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reactions of students related with bringing musi&€iaglish classroom. All six sessions

were registered in the field notes. (See appeNdix3)

In this project the Audio Tapes Recording, wereg #tata colleting instrument,
because these let me know the possible mistakég ipronunciation before listening the
song, as well as the corrections after of thahatsame time | can quantify the level of

improvement of the skills through a comparison leetwboth tapes records.

Audio Tapes Recording The audio tapes recordings are used to capture
conversations, interactions, and interviews; primgdmore detail, especially in terms of
verbal communication and selection of episodesitoaanalysis. The most valuable thing
of audio tapes recording is that it offers a greaecuracy of what was said; also, it
provides richness of data and it can be reinfoxekdn its are combined with photographs
or slides. Latorre, A (2003)

In this project the Audio Tapes Recording, werew #ata colleting instrument,
because these let me know the possible mistakéeg ipronunciation before listening the
song, as well as the corrections after that, aséimee time | could quantify the level of

improvement of the skills through a comparison leetwboth tapes Recordings.

Audio Tapes Recordings Transcriptiods complement to audio tapes recording it

was necessary to make a transcription. This stépysaresearchers to scan particular
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classroom episodes relatively quickly without theed to review the whole recording,
verifying information given a certain point. Audimanscription is a time-consuming
manual process. It includes orthographic trangomp{proper names, hesitations, noise,
intonation, pronunciation variants). For this sfieciresearch project, | made the

transcription of the final interview student by cunt.

Video Tapes recordingfhere are multiple issues for video tapes recording
Whatever kind of action in the classroom can bésteged, obtaining not only imagines,
but also, sounds and voices. It can be also usst@wvn. It provides imagines from both

students and teachers Latorre, A. (2003)

Video tapes recording, Let me observe detailsdbald not be noticed in the tapes
recording, so it was a perfect complement to thlel finotes. With the video tapes recording
| had the opportunity to observe the student’suaté before and after activities, their
comments and opinions and in general the develofoéithe class. The tapes recording
were used in three times, to collect data spedlyiéar the pronunciation activities twice,

and final interview.

Final Interview: An interview is a data-collection technique thatalves oral
guestioning of respondents, either individuallyasra group. Answers to the questions
posed during an interview can be recorded by vgithem down (either during the
interview itself or immediately after the intervipar by tape-recording the responses, or

by a combination of both. Latorre, (2003) distiisubetween both structured and semi-
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structured interview; it depends of the criteriamhich the interview is developed. E.g.:
Structuration, management, objective and numbeadfcipants. Freeman, D. (1998)
defines interviews as “face-to-face verbal sessocomglucted by the researcher as

unplanned, planned or structured interactions.

The kind of interview | selected was semi-struatiiteecause it provides a more
relaxed environment to answer. The Final interviemthis research project was carried
out as an important complement of the rest of dali@ction instruments used. It allowed
me to know the feelings, beliefs, attitudes, oidnom students. It was designed in
Spanish language to avoid confusions; the quesdiomhad eleven questions that attempt
to know the opinion from the students about theleletassroom activities which the
music was used. At the same time, this finarinew let me identify relevant aspect
such as motivation, learning process improvemenlistening and pronunciation and
general perception of the Students in learning Bhghrough listening to music. Even the
participants in this research project were 20,cidieto take a shown, and so the number of
students interviewed was seventh who voluntarilpted to participate. It is necessary to
highlight that a piloting process was developedheefo the final interview, it was
necessary to conduct in order to prove the questi@re understandable by students;
otherwise it would be necessary to modify the gaast In this case, the results were
positive, so it was possible to conduct the quastire with group of students who wanted
to collaborate with it. The interviews were madéiwndually without the influence of the

classmates, using the audio tapes recording asa@ollecting data. (See appendix No. 4)

Following the time line for all sessions will beosted:
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Time Line:

Second Sessior(Saturday, Septembers'©2010) a listening exercise through the
use of a song was implemented. It was develop@dmplement of first class.
Teacher researcher used a worksheet to collect ¥adie@o and field notes were

used in this session.

Third session (Saturday, October §62011) Pronunciation exercise. Students
read a lyric of a song, then, they listen to thegstvice and read again. The goal
was for the students to find their own mistaketerms of pronunciation.(45

minutes.) Teacher researcher used individual teperdings for this session.

Fourth session(Saturday, October §2011) Listening exercise. Students listened
to a song and developed a worksheet related tagfilh gaps with the correct word.
Video tapes and field notes were used to colledetg, as well the students

artifacts developed in classroom activities.

Fifth Session:(Saturday, October 3010) Pronunciation exercise. Students read
to each other the lyric before and after listerimthe song. Teacher researcher
used audio tape recording in this session, videestand field notes.
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8. Instructional Design

The current pedagogical intervention was plannet thie objective to observe
how the pronunciation and listening skills can fogrioved through the use of music. For
that reason, | have selected some songs for studemtén, each song was linked according
to the topic in the syllabus course. Also, | depeld different sorts of tasks related to
music. These tasks helped me to compare how thersiidentify words previously
learned, and work on the way they are using thEmally, | attempt to observe the effects
that music has in their attitude, emphasizing geets, such as, motivation in young
learners.

As a starting point it is necessary to highlightavthe meaning of teaching is, as
well as to characterize the teacher and learnes ithlat are involved in the EFL process,
and finally what is the role of the language claesm. First of all, | agree with the concept
of Kumaravadivelu's (2003) conceptualizing of teaghas a subjective activity to carry
out in organized way, Teaching is not an act catobehed, measured or weighed, but it
can be structured and formal planned . Other asttiarm that teaching is as well an art as
science and many others as Hansen, (1998efines teaching as a vocation. Teaching as

a vocation comprises “a form of public service tioens that at the same time provides the
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individual a sense of identity and personal futidint” Teaching is aimed at creating
optimal conditions for desired learning to takecglan as short a time as possible
Kumaravadivelu (2003). Secondly, teacher plysmportant role in EFL. From a
Vigotskyan perception teacher is not only a faaiitit but also a mediator between the
learner and knowledge, Guerrero (2007 p. 219)hddiThe teacher is responsible for
introducing the learner to new concepts and hetpher walk through this new
knowledge until the learners appropriates it. €f@e, there are teachers who makes
teaching possible because are they who has doaetaa with the learner. The third aspect
to take into account is the Learner, whose rolénteaching process is to receive the
knowledge. Nowadays we can observe that the fdlgedearner have been changed in
last years in a more interactive way, therefore,dlassroom role has changed within the

learner

Main Objective:

The purpose to implement this pedagogical intereentas to develop listening activities

with music, in which students can reinforce theeléng skills and at the same time,

enhance their pronunciation.

Specific Objectives:

1. To work on young learner’s listening and pronunomthrough music.
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2. To observe and take pedagogical actions that allwidence how music affects

the motivation in learning process in a pleasambaphere.

3. To have an impact on the student's motivation atidude, toward their own

process of learning a second language through ablewctivities.

Methodology:

Methodology chosen for the pedagogical intervenktias been carried out taking
some elements of Natural Approach Method (NAM) @c&d Language learning, this
method helped to me to design and developed aes\ibr learner comfort and enjoyment,
at the same time teacher researcher could cotiresyllabus contend with the topic for
the lessons, selecting the appropriate songs aing.ly According to Krashen and Terrell
(1983) who state that Natural Approach Method (NA#fers a comprehensible input,
this method let me to exposure the students toamnimgful learning through the use
authentic material such as listening to music, @edtes a grateful atmosphere classroom,
where student feel motivate to use the languageddition, the role of the teacher is a
facilitator, but not interfering in the activiti@ghile students are listening to the songs. In

addition, the L1 is not allowed to be used in tlassroom activities.
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Assessment:

The evaluation that | will work in this group isaitative, taking into account the
improvements in pronunciation, listening and atk#s, motivation, the level of
engagement with the activities and in generaltlad process. The activities and
workshops using music, will serve to me as evideéaavaluate the class exercises. At the
same time the video tapes recording will help totmebserve in a deep way many other

aspect related to the attitude showed by the leainghe sessions.

Activities:

The activities were planned in advance accordiniipeosyllabus content, and there
were many aspects involved in the design of a@sit Among others, It was necessary for
me to take into account the kind of population, kel of proficiency of the language
target, and the most important thing, the fondries&nglish music. The activities were
planned to be carried out in five sessions. Twssisas for listening activities in which
students had listened a song for two times; thieey had to fill the gaps according to
teacher instructions. In the other two sessiolsyomciations exercises were developed.
Students had to read a verse of a song, while re@sding them. Then, they had to listen

to the song for two times in order to clear dowdiisut the pronunciation of some words;
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Finally they had to re-read the same verse, eaehobthem was recording again in order

to compare improvements in pronunciation and lisighefore and after reading. Those

activities allowed them to be conscious about tbein learning process. The last session

took place in the final class for the practicumgweon in the school. The teenagers sang a

song especially chosen by them, helping by a karackck the whole group made a

performance.

In the following chart there is a detailed destoip of each one of the activities

developed in the classroom, as well as dates, ¢yctivities and objectives for all of

these.

Chart No. 1 (Detailed description of classroonivates)

Session No. | Type of activity Description objective
Meeting the | Contextualization In this session | had the To have first contact with the
group. opportunity to meet the grouptarget population for this
of students, their social and | research.
21/Aug/10

economic status, and the
environment in which they
live. Related to the school ig
this session | also knew the
school and get information
about the PEI and curricula.

To know the profile of the
group of students. This
warming stage allowed me
designs the tasks according
their fondness and
expectations with English
learning. It was possible
through the conduction of a
survey applied fro the

to

beginning of the research
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project.

a

1 Listening For this activity | brought the To put students in a real
_ song“You Say GoodbyeBy | contact with the target
Greetings The Beatles | was going to | language through the use of
04/sept/10 play it two times; while they | song, in this case it helped
were listening to the song, | them clear doubts related to
they have to develop a their pronunciation, at the
worksheet. Students have tpsame time, they identified
fill the gaps with the some greetings previously
greetings that they can get, atearned in the classroom.
well as the times needed by| This activity aimed to
them. improve the listening skills.
2 listening Exercise | For this topic | selected the To engage the students with
_ lyric of the sondl got a the topic. With the first
Parties and

Celebrations

Feeling” By Black Eyed
Peas” This exercise was

reading students got
familiarized with new

=)

02/oct/10 developed in two sessions, invocabulary, expressiord
the first session students haygrammar forms. With the
to read mentally a verse of | second reading students will
the lyric of this song. Then, | pronounce the words in the
students had to read orally théric how they suppose are.
same verse, at the same timeAnd in the last reading
was recording each one of | students were conscious
them. To finish, they had | about their own process of
listen the song for two or improvements in
three times and reading orallypronunciation skills. The
again, while, | recorded them man objective of this exercis
again. was to improve pronunciatio

skills.
3 Listening Exercise| For this topic, | chose the | The main objective of this
09/0ct/10 song“Oda to my Family by | exercise was developing

Cranberries” because it

contains the appropriate lyri¢

listening skills and observe
the improvements this field

that connects exactly with theusing music.

topic. | brought a worksheet
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in which student have to fill
the gaps with the missing
word.

4

Friends and
Relationship

30/oct/10

Pronunciation
Exercise

For this session | wanted to
select the song will be
there” By Michael Jackson.
Because it was very relevan
with the topic. | brought a
lyric; students had to read it
mentally. Then they listened
the song for two or three
times. Then, They develope
a worksheet in which they
have to fill the gaps with the
correct word.

[

S

To develop listening skills.
Students may be reflective
about the meaning of the so
and its dimensions in the
senses field.

5

Singing the
song.

13/nov/10

Listening and
Pronunciation

Using the same sond,will

be there”By Michael
JacksonStudents’ heard the
song in order to memorize it
because they had to sing it f
the final class.

* To observe the
improvements in
pronunciation.

or ° Toobserve aspects

such as attitude,
motivations and
classroom
atmosphere.

* To analyze the level
engagement of the
students for the final
project using songs
that they likes.
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9. Data Analysis

In previous chapter teacher researcher describedaraata collection procedure
was carried out. Now, in this section the teachsearcher is going to describe how data
analysis was developed and how different categernssrged from data collected in this
research project.

The Theoretical foundation used to develop theerurdata analysis w&rounded
Theory This is an approach for data analysis in whichddia are read a re-read,
highlighted, and conceptualized and join again tlogrein a new ways; According to
Strauss and Corbin (1990) “It is the central pred®swhich theories are built from data
and its purpose is to help the researchers to dp\zetlescriptive theoretical framework of
loosely interwoven concepts” (p. 57). In other dgrthis approach allows that theory

emerged from the data, once the information obthis@rganized and conceptualized.

Based on that Grounded Theory Approach, the praeschegan with Open Coding
Techniques, in which the data were broken dowr aftdeep reading, making comparison
and asking of questions process, then labelingcandeptualizing each aspect found, and
finally those concepts were grouped in a same guncerder to categorize them. In the

last part of categorizing steps the naming of eatbgory was done.
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Once the coding processes were carried out, fteigories emerged from

data analysis, these are:

1. Enjoying classroom activities increase the Motioafi

2. Singing and listening to music; an effective stggten EFL

3. Memorizing to improve listening and PronunciatidallS

These categories are evident in the different dallacted by means of the
instruments used, which have been identified withfollowing conventions: Survey (S),
Student artifacts (SA) Field Notes (FN) Final Inew (FI) and Video Tapes Recording
(VTR) as supporting of the field notes. In the samag the student participants have been
identified with a number, (S1), (S2) etc, in ortieprotect their identity. For Ethical
issues, the participants were informed previousigugh a consent format, about the

objectives of this research and their role inéte(appendix No. 1)

1. Enjoying classroom activities for increasing motiva

For the students, Motivation was one of the mdstvent aspects in EFL
learning processes, student made connections beteaing and having fun.

For them, music means to have fun, therefore listeto music increases
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motivation for EFL learning. It could be viewedthre answer that students gave
inquiring if they would like to use music in the @ish classroom; they commonly

answered things like the following:

“Si. Porque es mas dinamico y divertido” (S, S1)

“Si, porque nosotros somos jévenes y pues cremgsigustaria mas y nos

motivariamos.” (S, S2)

“Considero que de esa manera la clase seria méaatiica y divertida, asi no se

volveria monoétona y no nos aburririamos” (S, S5)

These responses showed how students of ColsulisidiMercedes through
activities such as music, felt more motivated, bheeahey enjoyed the classes and
had fun. The perception that to use music makeslss less boring and more
dynamic was common among them. The following giegbshowed the general
answer given by the whole group of students aldabey would like the use of

music in the English class. (See graphic No. 1)
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(Graphic No. 1

Fondness for the Music in EFL classro

¢éTe gustaria que se utilizaran musica en las
clases de Inglés?
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< ’ Series1
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This graphic showed that unanimously all EFL leesmweould like the use of music
The classrool

All of students agreed that they would like the abmusic in Englist
classroom because they considered that music madeedygnamic, funny an

didactic the English class. The students thougt music motivated ther

In the same way, in the Finafterview, the question about what stude
thought when the teacher brought music at the Emglassroom, the answers w

these:

“Que... 0 sea... cambia la dinAmica de la clase, pegigue siendo muy chévere
muy divertida” (FI,S7
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“....pues me parecié chévere, my divertida, eehrutisidemasiado las clases...
pues creo que participé a lo maximo.... y.....pero us¢ogdemasiado... Mucho.”
(FI, S1)

“Entonces... pues se siente Bacano y se siente ureaiabelajado.” (FI, S9)

In those opinions, students expressed the happinegdelt with
music in the class, in addition they said how mingy participated in class
activities, they thought that music changes thesctiynamics, the environment are
less stressed and more relaxed. Those appredaterdirectly connected with the
hypothesis of affective filter claimed by Krashe(983). According to this
hypothesis, a group of affective variable playsmaportant role in language
acquisition process, thesariables include: motivation, self-confidence and
anxiety Dr. Krashen asserts that learners with high motivasetf;confidence, a
good self-image, and a low level of anxiety aradyegquipped for success in
second language acquisition. The answers givehdgtudents showed that they
enjoyed the use of music in the classroom actaitieThe following are the
appreciation that the teacher researcher had éfahanges in the levels of

anxiety and stress through the use of music ircldgEsroom.

“Most of them did not see to my eyes, and manysothared blush; even,
most of them laughed with nervousness, then, daskéhem if they would like |
bring music to the class, some of them smiled,same of them answered “siii!,
vacand” After 15 minutes they felt comfortable and lesssstiul”. (FN: Session

No. 1 August 21/ 2010.)
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“Everybody focused the attention in the students whre recorded, | gave
to the first student some rewards because of hed gub, when the song played
students looked more relaxed, some of them detadgidg, other moved their
head, or feet. The second time recording they Ves®stressful”. (VTR No. 1

Pronunciation Exercise, Session No.3 October 1/2010

It is evident that the idea to bring music to atlass, promoted the
motivation to come to a class, students felt lt€ssed and more motivated, it was
evidenced that the selfsteem and self-confidenee gp to the pint to wanted sing,

even to dance.

As we can see, the motivation is one of the nmapbrtant aspects in EFL
learning. This view is explained by Douglas Brof001:75) who asserts:
“Whatever be the purpose for which we study a séd¢anguage, motivation is
essential to the achievement of objectives”. &ftald of SLA Classroom,
Douglas Brown (2000) says that it is necessarghe tnto account the importance
of raising the intrinsic motivation throughout thee of techniques that let the
learner increase their self confidence, and degallogir own personal autonomy
and critical thinking in order to achieve succesSL learning process. The
teachers need to develop a set of techniquessidaly motivating, these
technigues must be positive and enthusiasticofudiffective strategies. It is here
where the music plays an important role. The gas¢gory will show us the use of

music as strategy in EFL
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2. Singing and listening to music; a language stsategEFL

Many common aspects found after data analysis, tte®keacher researcher
to categorize singing and listening activities aategy in EFL classroom. It is
important to remind the definition for languageattgy. O’Malley & Chamot
(1990:1) defines language strategy as “the spdbialights or behaviors that
individuals use to help them comprehend, learmet@in new information™ In other
words, it is a set of techniques that support daning process in the students.
Similarly, Oxford (19907) pointed out that learnistyategies are specific actions
taken by students to make learning easier, fast@re enjoyable, more self-

directed, more effective and more transferablestw situations.

Taking into account those techniques or actiortkeériearning and teaching
processes, the majority of students considereghiisg to music as strategy to learn
EFL; it was showed in the answer that students favine question No. 8 from the
Survey, about the type of activities that the stisievould like to make with music
in the English classroom. In the following graptiie results of the answer are

showed. (See graphic No. 2)
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(Graphic No. 2

Preferred activities using music in classrc

Actividades con musica que les gustaria hacer

= No. Estudiantes
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APREFADSERSE CANTAR EN LLENAR
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CANCIONES ESPACIOS ENTENDER LEER LAS
LAS LETRAS OTRAS
CON LA CANCIONES
LETRAS DE LA PARA
CANCION PRONUNCIAR

MEJOR

The results of the survey, shows the diversitactivities using music in the classroom that stisl

would like to dc

The Majority of students preferred to carry oub\ates in which they coult
improve the pronunciation, understand the lyriod s@morize the songs, while 1
others filling gaps nd sing were their preferred activities. As isleer
evidenced, the students wanted to make differemt &f activities in classroon

through the music
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In the following comments from the Field Notes, thacher researcher
observed a class development in a session whisimgoand to listening a song was

the central activity of the class,

“I could observe that my group of students were/\fanny today, they were
talkative and participative, over all with the vksheet activities, each other had to
talk about their own family and how is it compodeahticed that their enjoyed
talking about themselves . When the song was ¢hldngy focused their attention
in the worksheet and tried to fill the gaps witk thformation in the song. One
guy tried to follow the track only with his moutiat lvithout voice. The group kept
silence while the song was played. It is importarttighlight that students helped
each other with the answers and doubts, it's in#idane that music promoted the

collaborative learning.”(FN, Pronunciation exercise, October 01/2010)

“It was the fifth time that students sang the sbetped by the karaoke, |
noticed that the pronunciation was much better, gnredstudents were more
familiarized with the lyrics. (FN, Closure EssaygWN13 2010).

In these comments it can be appreciated how th&cmasonly transformed
the classroom environment, but also changed thadstin the students, making
them more participative, interacting among them laglging each other with the
activity and promoting the collaborative learninghe classroom. O’Malley and
Chamot (1990) classified the learning strategieSLA/EFL in three main
categories: Cognitive, Metacognitive and Socio Alifee strategies, it was this last
category in which the music played an importarg iolthe interaction, helpfulness,
and collaborative learning.  Music, in additimade focused the students’

attention, it can be observed how students kegiha# in order to concentrate and
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centered their senses in disposition to listenfallye In this regard some of them
said:

“Si, porque por medio de la musica se le desarrolla@s tos sentiddyS, S6)

“Ummm, todo todo, o sea... por ejemplo, en la clagenal que uno nos hacen
todo el mundo es distraido... habla... juega... y en waodm la mlsica como que

todos ufff all4, se concentran mucho, o sea shtesesa.” (FI, S2)

“In order to focus the attention in the pronuncttiall the students reading the
lyrics and underlined the words that presenteddaliffies among them. Students
smiled and laughed. When the song started to ptape of them came to me and
asked about the correct pronunciation of some werath as (Togetherness,
whenever, ) | could observed a very engaged gremme of them clapped to the
beat of the song., some of them took notes dyribs”. (FN : Closure Essay
Nov. 13 2011)

The before evidences, showed how through tanlisteand singing,
this group of young learners developed their swategies; for example, took
note on the lyrics, or write the pronunciation a®dthe word or underlining it.
Similarly, it is evident that the level of concetton increased within the level of
engage with the activities. According to the déigt models of learning strategies
created by Bialystok (1981); Krashen’s (1983); Rutt987) and O’Malley &
Chamot (1990) there was a Monitor Strategy, wiach the students were
conscious about their own learning process, thezefthey made the corrections

of their mistakes.
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In addition, with regard to education as itselfiyés noted that in
accordance with the views of students, through oytise teacher taught things that

no other had taught them before. Following theestudent opinion.

“Eeh, pues... me parecié muy chévere, porque o0 Besatros no teniamos
conceptos muy claros sobre el inglés y cosadaguprofesores o sea... N0 NOS
ensefaron, o sea... ellos s6lo se concentraban enembs una meta... entontes
solo... sOlo por esa... se iban, 0 sea... N0 nos eraei@ia mas... en cambio
aca nos ensefiaron muchas cosas, por ejemplo lasspde nuestro cuerpo, coOmo
se saludaba, como se despedia, cosas que nuestfesqges no nos hacian(Fl)
(S2)

It is noticed, that students were conscious abdmit bwn process, and they
felt that the teacher was not concerned aboutahgbance of content, but they

really learn practical things for their future life

The students in this research had the perceptaitmthsic was a different
way to learn English. For them, music was an eamytw learn EFL. In extra

comments in the survey some of them wrote:

“Yo creo que es otra forma distinta de aprendeinglés, gracias por estar
dispuesta a ensefarnos inglés de una forma distimao los es con musiéa(S)
(S7)

As it could be appreciated in the comment abowsestts highlighted that

teacher researcher brought a different way to tdasm, in other words teacher
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brought with himself a new strategy, the musice Thtrategy-based instruction
(SBI) theory claims that we have seek for to médeelanguage classroom an
effective environment for learning. (Mc Donougi9®). For Rebecca Oxford
(1999) there are indirect strategies such as Affe@trategies (lowering your
anxiety, encourage yourself and taking your ematitemperature), are directly
linked with the use of music in SLA learning praged his was evident in the
project developed by the teacher researcher veasiobserved in one of the video

sessions.

“Today students were very happy, | brought a sehade lyrics of famous songs,
related with today topic Friends and Relationshi¥ou got a Friend, I'll be there
and Imagine) in order to select that they prefesitag in the closure session. One
student asked me if one of those songs were sulksdyl answered that
unfortunately not. | decided to they vote for $bag that they preferred. The
whole group was wiliness to memorize the lyricing $n the last session.” (FN

Pronunciation Exercise: I'll be there By Michaelckson October 30/2010)

“Nosotros somos jovenes, y pues creo que nos gastas, y asi nos

motivariamos mas” (S) (S2).

It wasclear that for students it was important that tea¢bok into account
their age and preferences as well their individinaracteristics as strategy in the

EFL teaching/learning process. Douglas Brown §)$®inted out that age is an
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important variable to take into account in EFL taag, for that reason teacher may
use the appropriate strategy in classroom; it isame to teach infants or adults
than teenagers, each stage has specific charéicieriberefore, the teaching

strategies must be performed and focused accotditigese characteristics.

. Memorizing to improve listening and PronunciatiddllS

Continuing with the following category, the curreéasearch found that students
saw in listening to music, a technique for develggheir memory skill, as a
consequence improving their pronunciation. Is\Wwacause using music, the
capability to hold in the memory the words pronachin the song was greater.

For example:

S: “Pues... me parece que fue muy buena. Porque.a.a s®o0 aprende a
escuchar... aprende a pronunciar, cosa que es$eao..entre uno mas escuchey
escuche ehh pues uno como que mas se va grabanda gabiendo cual es el

significado de cada palabra, va aprendiendo makgl, §2.)

S: eeeh, digamos eeh... cuando uno esta cantandeeugraba las palabras

entonces uno ya sabe como expresarlas o habldA§sS4)

“While students were finishing the exercise, softh@m asked to me, Teacher

cuando nos vuelves a poner esa que decia -Yousay Bye You say Hello?’(...)
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This showed me that developing memory skills, atademembered songs played
in before sessions.” FN October 23/2010

These insights from the participants, showed theptayed by listening to
music, in developing memory skills. Students fiettt as much they listened the
songs much better pronunciation they had becaeyecttuld memorize the words
that they had hearted in the songs. This typeefoeses has its theoretical
fundaments in Rubin (1987) whose model of learsingtegies classified the
Memorizing as a Cognitive Strategy or Direct Stygtevhich is related to storage
and retrieval of information, and ways of organgzinformation in for being
storage. Oxford (1990) also includes the Memogzimthe Direct Strategies but

separately of the Cognitive strategies.

As it can be observed in the students’ artifabts process of memorizing
helped them to improve their pronunciation skilhere were two pronunciation
activities in which the students had to read algfithe two songs, then, they listen
the song and read again, for the two times of repthiey were recorded. Below in

the graphic No. 3 it can be observed the resulizimdéd.
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Graphic No. 3 Improvements in listenikdls

Listening Activity
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0 J
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This graphic shows the results obtained in thedisity exercises, through the use of listenin

music in the EFL classroc

As it can be evidenced, the results of this agtisitowed the level of mistak
before and after to listening the song. It camibserved that pronunciation impro
dramatically after of listen the song. In the ¢iNw. 2 it can be observed the rds

obtained in the second one listening activ
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Listening Activity Nol -I'LL BE THERE -By Michael J ackson - Chart No. 2
EFJ'EOE PRONUNCIATION MISTAKES BEFORE | TOTAL | PRONUNCIATION MISTAKES TOTAL
1 " | LISTENING BEFORE | AFTER LISTENING AFTER
You andl mustmake a pact You and Imustmake a pact
1 We mustbring salvation back |4 We must bring salvation back ;
Where there is love, I'll be
Wherethereis love, I'll be there there
I'll reachout my hand to you, I'll reach out my hand to you,
5 I'll havefaithin all you do 3 I'll have faith in all you do 1
Just call my name and I'll be
Just call my name and I'll be there there
And oh - I'll be there to comfort And oh - I'll be there taomfort
you, you,
Build my world of dreams around Build my world of dreams around
you you
3 I'm so gladthat | foundyou 9 I'm so glad that | found you 4
I'll be there with a lovéhat's I'll be there with a love that's
strong strong
I'll be yourstrength I'll keep I'll be your strength, I'll keep
holdingon holdingon
Yes | will, yes I will Yes | will, yesl will
Let mefill your heart with joy Let me fill your heart withoy
andlaughter and laughter
4 Togethernesayell that's all I'm 3 Togetherness, well that's all I'm 3
after after
Wheneveryouneedme, I'll be Whenever you need me, bk
there there
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I'll be there to protect you

With anunselfishlove | respect
you

Just callmy name and I'll be the

I'll be there to protect you

With an unselfish love | respect
you

Justcall my name and I'll be the

If you shouldever find someone
new

| know he'd bettebe goodto you
Cos ifhe doesn't, I'll be there

If you should ever find someons
new
| know he'd better be good to yd
Cos if hedoesn'tI'll be there

v

Don't you know, baby, yeah yes

Don't you know, baby, yeah yee

whenever you need me, I'll be
there

whenever you need me, I'll be
there

I'll be there, I'll be there, justll Il be there, I'll be thergustcall |1
my name I'll be there my name, I'll behere

Justlook over your shoulders, Just look over your shoulders,
honey - ooh honey - ooh

I'll be there, I'll be there, I'll be there, I'll be there, 0

Comparison of the levels of mistakes made befodeadier listening the song

In this chart, it can be observed in red color,ribmber mistakes made by the

4,5 and 6. Therefore, both activities 1 and 2 veeiecessful.

students before listening the song and the num@rstakes made by the students after

listened the song. It is observed, that improvemes very high over all for student No.

Another important aspect highlighted in this resbaroject, was the importance of

teacher’s classroom notes.

the repetition along to the all classroom actigitiend the perception that this group of

teenagers had in relation with these repetitiorssit Aan be evidenced in the following
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“Students started to write after second time teelisthe song. It was necessary

played the song for many tim¢EN, September 04 /2010).

“I noticed in these guys, doubts about the pronatich of some words, therefore, |

decided to played the song for two times mo(EN, October 01/2010)

“At the third time that song was played, some efithidentified the words and

filled the gaps.”(FN, October 23/2010)

These appreciations showed the importance of rieygeatthe cognitive
process, through repeating students could be funat &entifying the correct word
that they had to write in the worksheets. ForiR(b987) the Repetition is a
Cognitive or Direct Strategy that belong to theugrof Practice Strategies, it refers
to the storage and retrieval of information. Timsludes the strategies of repetition

and testing

In the same way, students had the perceptiorthih@igh repetition, they

could memorize the pronunciations skills. In tlextranswers it can be evidencie:

“Si, porque uno va aprendiendo escuchando y a fawepronunciando.”(S, S11)
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S:Que... entre uno mas mas mas escucha, pues uagsabando digamos
cada palabra, por palabra, o sea, la musica le ayadino a su pronunciacion y
escucha. (FI, S2)

“It was the fifth time singing the song helped bg karaoke, | noticed that the
pronunciation was much better, and the studentewesre familiarized with the
lyrics. They were conscious about the necessitisten and repeat for several
times the song.{FN, Oct. 30/2010 Closure Essay Session No. 4)

This comments taken by the field notes, alloweth&teacher researcher to
observe that the repetition was extremely linkethwhe improvements in pronunciation
and for developing listening skills, it was usdfuktudents were familiar with the lyrics
and at the same time students were conscious #imirhportance to be constant and

perseverant with the listening exercises.

To conclude, the data analysis carried out in tireeat research project, allowed to
the teacher researcher shows each one of the detetftat emerged from coding
processes. Such u€njoying classroom activities increase the MotigatiSinging and
listening to music; an effective strategy in ERildMemorizing to improve listening and
Pronunciation Skillsin the same way, this analysis can be supportddtiv theoretical
bases from important studies and authorities in/&EEA mentioned in the literature

review from this paper.
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10. Conclusions:

The current research project made evident how theegs of acquisition of
a foreign language implies not only cognitive pss;ébut also  psychological
factors such as motivation and affective filtem. addition it is important to
highlight the importance of the implementation dfatent kind of strategies in

order to achieve the EFL teaching/learning a sisfakprocess.

First of all it can be evidence that the resolitained in this project
allowed to apply the SLA acquisition theory accoglio Krashen’s (1982), who
pointed out that when the learner is exposed tdathguage target the SLA is
imminent. It can be observed that using musi©ieEnglish classroom; the
students were exposed to the language target.tjinAiso it can be evidence how
listening to music in classroom some aspects ssi@nzaiety, self-confidence and
motivation, allowing the EFL learning. Krashenl®82) pointed out that learners
with high motivation, self-confidence, a good setfage, and low level of anxiety

are better equipped for success in second langa@pesition.
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In relation with motivation, it can be observedttttaough the music
students enjoyed the classroom activities and hiad These results agree with
Douglas Brown (2001) who claims that motivatiorersfto the impetus or intensity
to learn a L2. Similarly, Brown, (2000:75) asdb#t “Whatever be the purpose for
which we study a second language, motivation isrégs to the achievement of
objectives”

Finally, in regarding to the pedagogical strategdiles current research can
be shown how through to implementation of listertmgnusic, some
teaching/learning strategies were implemented péitiagogical purposes in the
classroom activities. For example: Cognitive sijégs such as Memorizing and
Repeating, were evidence in the pronunciation ésescin the same way
Metacognitive Strategy such as Monitoring were sihawthe listening activities
where students could observe their improvementsaaamd conscious about their
own learning process. The last one was the Sodfat#ve Strategies, such as
collaborative learning, which was observed in tleanty of the class activities?
These strategies were developed in the studies ma@aMalley and Chamot
(1990). Who defines the Learning Strategies as afgdechniques that can be
implemented with the aim to support the learninipée by the teacher.

It can be concluded, that listening to music isrategy in order to improve
the pronunciation and develop listening skills.e Mersatility of the music in
classroom environment has observed along to threruresearch. Also this

research project has shown the positive effedistiEning and pronunciation that it
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can be obtained through the use of music in ERhe@ally in ELT to young

learners.

11. Pedagogical Implications

This research project have shown how through teeotitools as Music in
EFL classroom, it can be potentiate skills suchsésning and pronunciation, in a
funny environment, allowing to enjoy the learninggess. It can be seen the
multiple activities that teacher can develop in Essroom, thanks to the great
variety of applications of the musiGiven its versatility, music could be better
used in improvement of other communicative language abilities. Nevertheless, the
results demonstrated that music is still under uggttording to the student’s

answers only 43% of the teacher use music in ti@asroom.

It is necessary that in teaching EFL processesenagers and young
learners, takes elements that makes the classragpeatplace to learn, where the
motivation always can be present. The fondnesth®omusic in younger should be
taken into account as an important aspect thaeisant in the life of the

adolescents.

Despite that music is an excellent tool, it havebeen sufficient exploited

by teachers, Therefore, it is necessary to impteradéormal instruction based in
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Music, in order to potentiate the several ussueékerEFL classroom that music

offers.

12. Limitations of this research project and furtfesearch.

In development of this research project, there gerae limitations to
highlight. First of all, it was necessary to irtduthe music activities in the topics
of the syllabus, it was difficult because the sédgrof the songs demanded much
time, specially because the lyrics had to be clyedelected, free of violence
messages or contends not allowed for this ageeréefdre it had to be chosen songs
according to the topics, but taking into accoustpblicies of the Las Mercedes

School in relation with being careful with the cemd of the lyrics.

Another limitation was the assistance to a claggaBse of this course was
voluntary for the students, not always the sameéestts came, | had to postpone

some activities because of the lower assistance

For further research the following topics woulddmssible to research: The
development of writing skills through the use ofgiau It is because through the
lyrics it can be develop literacy process, in ofgeincrease the creativity for

writing.
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APPENDIX No. 1

FORMATO DE AUTORIZACION
Proyecto de investigacion:
LISTENING TO MUSIC AS A STRATEGY TO IMPROVE THE PRQJNCIATION

AND DEVELOP LISTENTING SKILLS IN EFL WITH EIGHT GRAE
STUDUDENTS OF COLSUBSIDIO LAS MERCEDES IED”

Respetado Estudiante:

Este periodo académico planeo implementar, coaoreentimiento del Colegio
Colsubsidio las Mercedes IED, y la Facultad de Bdién de la Universidad de San
Buenaventura sede Bogot4, el proyecto de invesfigeEscucha Musica, una
estratégica para mejorar la pronunciacion y desaltes habilidades de escucha de la
lengua inglesa.

El proyecto busca: Analizar los adelantos y mejange la implementacion de
estratégicas como lo es escuchar musica pueds legiun estudiante de lengua inglesa.

La recoleccion de datos se llevara a cabo a |lo ldegeste semestre, en el aula de clases de
Inglés Basico I, en ella se llevaran a cabo |aenaciones y la recoleccion de datos de
cada estudiante. Su participacion en este proysctondamental y de caracter voluntario,
garantizando la reserva de su identidad si uagtdo determina, ademas de la
confidencialidad de la informacién recolectada g qu participacién no incidira en sus
calificaciones.

Agradezco su autorizacién para contar con usted garticipante en este proyecto.

Cordialmente, Autorizado Por:

Nombre:

Firma:

DORA ESPERANZA MOLINA M.
Fecha:

Estudiante Investigadora
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APPENDIX No. 2

FIELD NOTES FORMAT

Date:

Session No.

AIM.

Song:
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APPENDIX No. 3
SURVEY

Nombre del Proyecto: MUSICA: COMO HERRAMIENTA PARA MEJORAR
PRONUNCIACION Y DESARROLLAR HABILIDADES DE ESCUCHA

Tipo de Investigacién:  Investigacion Accion

Nombre de la Investigadora: Dora Esperanza Molina M. Cédigo:
20063247008

La siguiente encuesta tiene como fin conocer tu opinion y percepcién acerca de la musica en la
ensenanza del inglés como lengua extranjera, la informacion suministrada es confidencial

1. ¢TE GUSTA LA MUSICA EN INGLES?

Sl
NO

2. ¢CON QUE FRECUENCIA ESCUCHAS ESTE TIPO DE MUSICA?
SIEMPRE
NUNCA

ALGUNAS VECES

U

3. ¢QUE TIPO DE MUSICA EN INGLES PREFIERES ESCUCHAR?

RAP

POP

ROCK

HEAVY METAL

HIP HOP

IR

OTRO ¢Cual?
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4. ¢CUAL ES TU CANTANTE (S) O GRUPO (S) DE MUSICAEN INGLES FAVORITO?

5. ¢ALGUN RPOFESOR TUYO HA UTILIZADO MUSICA EN SUS CLASES DE INGLES?
s[] o [

6. ¢TE GUSTARIA QUE SE UTILIZARA MUSICA EN LAS CLASES DE INGLES?

SI |:| éPor qué?

NO [ ] ¢Porqué?

7. ¢CREES QUE LA MUSICA PODRIA SER UNA HERRAMIENTA DE AYUDA PARA MEJORAR
TUS HABILIDADES DE ESCUCHA Y PRONUNCIACION DEL INGLES?

sl [ ] éPorqué?

NO |:| ¢éPor qué?

8. QUE TIPO DE ACTIVIDADES TE GUSTARIA HACER CON MUSICA EN LA CLASE DE INGLES?
(escoge todas las que apliquen).

a. Aprenderse las canciones

b. Cantar en clase

c. Llenar espacios en la letras de la cancion
d. Entender las letras

e. Leer las canciones para pronunciar mejor
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f. Otra, écual?

COMENTARIOS:

Muchas gracias por tu colaboracion.
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APPENDIX No. 4

Final Interview

Nombre del Proyecto: Miusica: Como Herramienta Para Mejorar La Pronunciacién y
Desarrollar Habilidades De Escucha En Lengua Inglesa

Tipo de Investigacion:  Investigacidon Accién

Nombre de la Investigadora: Dora Esperanza Molina M.  Cédigo: 20063247008

Entrevista final

1.

10.

11.

¢.Como te parecié la clase de inglés en estos ultimos meses?
(Qué fue lo que mas te gusté de la clase de inglés? y ;por qué?

(Hubo algo que no te no te gustd? ;qué?

(En cuanto a la musica, qué opinas de su utilizacion en las clases de inglés?
(Te acuerdas de alguna cancién que hayamos utilizado en clase? ;Cual?

;Te acuerdas de alguna palabra (s) que hayas escuchado en las canciones de inglés?

;Cudl (es)?

:Qué efectos positivos crees ti que la musica tiene en los siguientes aspectos:
Pronunciacién, Desarrollo de habilidades de escucha, motivacion, ambiente de la

clase.

;Consideras que la musica te ayuda a desarrollar la habilidad de escucha en inglés?
Porqué?

;cémo ves el ambiente en clase cuando se coloca musica?

;Te gustaria que se utilizara la musica en inglés con mas frecuencia en tu clase de
inglés?

;qué pensamientos y/o sentimientos experimentas cuando escuchas musica en el aula
de clases?

Muchas Gracias Por tu Colaboracion.
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